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Extended Abstract

Introduction

Kyriacou (2001) believes that teachers face stresses such as low motivation of students to
do their homework, lack of opportunities for career advancement, low income, lack of
facilities, large number of students, little time and opportunities, and lack of appropriate
social status; and, these cases have increased their job burnout. Research shows that teachers'
burnout is influenced by the occupational stress of their work environment (Montano et al.,
2023). Job stress explicitly refers to the characteristics of teachers' work environment.
However, some personal characteristics of teachers may also influence their job burnout.
Teachers' self-efficacy is one of these personal influencing factors (Skalvik & Skalvik,
2016).

Self-efficacy is a person's perception or confidence in their ability to do things or achieve
desired goals (Former & Dupre, 2022). Bandura (2006) argues that self-efficacy is a
mediator construct. This means that it mediates the effect of antecedent psychological
structures on psychological outcomes. Based on this, it seems that this construct may play a
mediating role in the relationship between teachers' perceived stress in schools and their job
burnout. This is because, according to the research background, perceived stress has an
effect on job burnout. On the other hand, self-efficacy is related to job burnout. In addition,
the research background has shown that teachers' self-efficacy has a negative relationship
with school stress and emotional exhaustion in them (Bilt et al., 2023). In a study, Jenesh et
al. (2023) showed that teachers' stress is related to their self-efficacy and can mediate the
relationship between stress and teachers' job satisfaction. Based on the existing research
background and considering the challenges in the field of primary teachers' careers, such as
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working in remote nomadic and rural areas, the necessity of living in the service area and being
away from the family, as well as the family consequences of this, teaching in multi-grade and
bilingual or multilingual classes, economic weakness and low parents’ educational levels and
consequently their low participation in the educational process, it seems necessary and urgent to
investigate the factors that influence teachers' job burnout. Based on this, the aim of the present
study was to investigate the mediating role of teaching self-efficacy in the relationship between
perceived school stress and job burnout.

Method

The research methodology was descriptive and correlational. The statistical population included
primary school teachers in Bojnourd. 300 of these teachers were selected using multi-stage
random sampling. Data were collected using the Teachers' Stress Prevalence, Source and
Symptoms Scale (TSS), the Teacher Self-Efficacy Scale (TSES) and the Maslach Burnout
Inventory-Educators Survey (MBI-ES). The data were analyzed using structural equation
modelling (SEM). Analyses were performed using SPSS version 27 and AMOS version 24
software.

Results

The results show that there is a negative relationship between perceived school stress and teaching
self-efficacy and a positive and significant relationship with the dimensions and total score of job
burnout (P<0.05). Other results show that teaching self-efficacy has a negative and significant
relationship with the dimensions and total score of job burnout (P<0.01). The burnout prediction
model had a good fit (¥*/df=1.93, GFI1=0.99, CFI=0.99, RMSEA=0.06). The path analysis showed
that perceived school stress has the highest and lowest path coefficient to emotional exhaustion
(B=0.28) and lack of personal fulfilment (}=0.16), respectively. Teacher self-efficacy also has the
highest and lowest path coefficients to lack of personal accomplishment (f=-0.20) and
depersonalization (B=-0.13). Examination of the indirect effects also showed that teaching self-
efficacy had the greatest mediating role in the relationship between perceived school stress and
lack of personal fulfilment. All indirect effects were also positive and significant (P<0.05).

Discussion

The present study was conducted to examine the mediating role of feaching self-efficacy in the
relationship between perceived school stress and job burnout. The results showed that perceived
school stress was positively and teaching self-efficacy was negatively related to job burnout.
These findings are consistent with the research findings of Gluschkoff et al. (2016) and Skalvik
and Skalvik (2017). It seems that the issues of the teachers' working environment, such as the
geographical conditions of the workplace and the comfort and educational facilities on the one
hand, the motivational and academic problems of the students on the other hand, as well as the
cultural and economic issues of the parents, can pose challenges to them that are the source of job
stress, and these stresses over time cause emotional exhaustion, depersonalization related to work
and lack of personal fulfilment in them.
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On the other hand, teachers' self-efficacy in planning and implementing the teaching-learning
process may also have a negative impact on their job burnout. The results of the present study
showed that teaching self-efficacy plays a mediating role in the relationship between perceived
school stress and teachers burnout. In a study, Jentsch, et al. (2023) showed that teachers' stress
is related to their self-efficacy and can mediate the relationship between stress and teachers' job
satisfaction. This means that as perceived school stress increases, the level of teaching self-
efficacy decreases and thus the level of job burnout increases. It seems that realizing teachers'
ability to manage the teaching and learning processes can reduce the role of environmental
stressors. However, this finding needs to be replicated in future research.
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